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Learning together to achieve our best 
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Approved by governors: March 2022 

To be reviewed: March 2025 

 

Introduction 

At Stonesfield Primary School we believe that high quality assessment is at the centre of effective 

teaching and learning. This policy provides an overview of both formative and summative 

assessments used during an academic year. 

Formative assessments, or assessment for learning, is a range of formal and informal assessment 

procedures conducted by staff during the learning process in order to modify teaching and learning 

activities to improve pupil attainment. 

Summative assessments, or assessment of learning, is the assessment of pupils where the focus is 

on the outcome. Summative assessments have value at the end of a unit of work. There are a 

number of statutory summative assessments which pupils undertake during the journey through 

primary school. Parents/carers will be informed of results of these statutory assessments.   

Workload and teacher wellbeing  

As a school we value teacher wellbeing and strive to ensure teachers use their working hours 

effectively, efficiently and productively. The Workload Challenge (2014) identified unnecessary tasks 

linked to assessment and data with 56% of respondents citing tasks around ‘recording, inputting, 

monitoring and analysing data’ as burdensome. In November 2018 the Teacher Workload Advisory 

Group, appointed by the Department for Education, published a report entitled Making Data Work. 

The report states ‘data is often used too much for monitoring and compliance, rather than to 

support pupil learning and school improvement. This audit culture can lead to feelings of anxiety and 

burnout in staff.’  At Stonesfield we aim to ensure all assessment is purposeful and impacts on 

pupils’ learning. We will use the principles for evaluating data use in schools, as set out in Making 

Data Work (2018) to ensure our assessment procedures are workload friendly (see appendix 1). 

Formative Assessment  

Effective formative assessment informs planning for future learning and ensures that children are 

being given challenges that consolidate and then deepen their understanding, skills and knowledge.  

All staff share the belief that all children can be supported to reach their potential. Our focus on 

developing a growth mindset ensures that children are encouraged to develop effective behaviours 

for learning and positive attitudes towards learning. We aim to develop children’s understanding of 

how we learn and to develop their ability to reflect on, assess and then improve their own work 
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using success criteria. We use verbal and written feedback and marking to develop our pupils as 

reflective, independent learners and to encourage and inspire them to work hard for further 

improvement and to develop high self-esteem and confidence. Marking enables teachers to find 

gaps in learning and to plan next steps accurately. Our goal is to nurture our pupils to become life-

long learners who aspire to achieve well in all that they do.  

Throughout the year in Early Years Foundation Stage, assessment is continual and is based on close 
observation – observing and listening to children to find out what they enjoy doing and how they 
are developing and learning through their play.  
 
Pupil Self and Peer Assessment  

The school aims to develop pupils’ self and peer assessment skills so that they can develop as 

independent learners, feel a sense of achievement and understand what their next steps in learning 

need to be.  Pupils may have individual targets to help focus their next steps and to enable them to 

monitor their own progress.   

 

Summative Assessment 

Teachers and classroom-based staff will be continually assessing children’s attainment and progress 

in KS1 and KS2 against year group expectations through targeted questioning, observation, 

discussion and marking. Assessment is also informed by tests and other diagnostic assessments; 

these include spelling, reading, comprehension and maths tests which give a scaled score. Teachers 

use these tests to identify gaps in pupils’ learning, at an individual and cohort level. The tests also 

give pupils regular practice of formal testing which they will face at the end of Years 2 and 6. 

Both formative and summative assessments allow teachers to make judgements about pupil 

attainment which is then put on the school’s tracking system termly. Teachers will make a robust 

judgement about how well children are doing against age-related expectations. The tracking data 

helps us to monitor the progress of all pupils in school and it also enables us to examine the 

progress of groups of pupils. Monitoring data enables us to take rapid action where there is 

underperformance. 

Years 1-6 

Children’s ongoing attainment and progress will be assessed using our school assessment grids and 

formally recorded at three points in the year (at the end of each long term) in relation to the 

expectations for their year group as detailed in the national curriculum. 

Attainment will be recorded under the following headings: 

Emerging  Developing  Expected  Exceeding 

Working at an early 

stage of the expected 

standard for the year 

group.  

Working towards the 

expected standard for 

the year group.  

Working at the 

expected standard for 

the year group.  

Consistently shows a 

deep understanding 

of the curriculum and 

can apply knowledge 

and skills. 

 

The large majority of pupils will progress through the curriculum content for their year group with 
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the aim that most achieve the ‘expected’ standard for their age group. Some pupils will consistently 

demonstrate a deeper level of understanding through reasoning and by applying their learning in 

new contexts. Judgements will be based on a range of evidence from observations, daily classwork, 

questioning and summative tests.  

Reviewing Assessment Information 

After each termly assessment point, teachers will identify pupils vulnerable to falling below age- 

related expectations. Teachers meet with the headteacher and Senco at a pupil progress meeting to 

share information about all pupils, regardless of their starting points, who are not making sufficient 

progress. Discussions at pupil progress meetings inform planning of interventions which aim to 

accelerate progress for these pupils. Planned interventions are recorded on pupil progress grids 

with assessment data to enable effective measurement of impact. In this way, interventions which 

are not effective do not continue and alternative interventions are swiftly planned. Pupil progress 

meetings enable teachers to ensure that all pupils in school who are not making good progress have 

individualised help to move them on in their learning.  

 

Moderation of Assessments 

Judgements of standards of writing will be internally moderated by teaching staff. The accuracy of 

writing judgements will also be moderated with teachers from our partnership of schools. Maths 

and reading assessments will be moderated internally through book scrutinies and analysis of 

summative assessments and through pupil progress meetings. The local authority moderates 

writing, maths and EYFS judgements periodically. We also seek external moderation from Local 

Authority School Improvement Partners.   

 

Stonesfield Primary School Summative Assessments 

Year group Assessment Timing Assessment data 

EYFS  Judgements against 
17 Early Learning 
Goals 

End of autumn, 
spring and 
summer terms 

Judgements based on ongoing 
evidence collected through 
observations, 

Years 1 – 6  Reading 
comprehension tests 

End of autumn, 
spring and 
summer terms 

Results inform future planning, 
interventions and teacher assessment 
judgements 

 
Maths tests 
(Arithmetic and 
Reasoning) 

End of autumn, 
spring and 
summer terms  

Scaled score informs teacher 
assessment  

 
Writing  End of autumn, 

spring and 
summer terms 

Teacher assessment judgements for 
each child will be made using a range 
of independent writing written within 
the year to date. 
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 Maths end of unit 
tests 

On completion 
of a maths unit 

Results inform future planning, 
interventions and teacher assessment 
judgements 

 Maths Fast Facts 
assessments 

Half-termly Measure children’s grasp of key 
fluency skills eg number bonds / time 
tables 

Year 1 Phonics On completion 
of a phase 

Results inform future planning, 
grouping and interventions. 

 

For pupils on the SEND register or in receipt of pupil premium funding, additional assessments may 

be used to monitor progress. These assessments may include: reading age, spelling age, 

comprehension age, Sandwell maths. 

Sharing Pupil Assessment Information with Parents 

Parent-teacher consultations are scheduled twice a year with an option for a third meeting to 

discuss an end of year report. At these meetings assessment information will be shared and parents 

will be told whether their child is on track to reach end of year expectations for their year group. 

End of year pupil reports give parents information about their child’s attainment as well as their 

attitudes to learning and identifies next steps in learning. 

We have an open door policy; teachers are available after school so that parents may make 

appointments to discuss their children’s progress and attainment at any point during the school 

year.  

National Statutory Summative Assessments 

Reception Baseline 
Assessment 
(RBA) 

Statutory assessment to provide a starting point for a new measure to 
indicate how well schools support pupils to progress between reception 
and year 6.  

 
Early Years 
Foundation 
Stage Profile 
 
 
 
 
 
 
  

In accordance with the statutory EYFS framework, teachers will gather 
evidence so that each child can be assessed against: 
 • the 17 Early Learning Goals 
 • the 3 characteristics of effective learning 
The judgement must say whether the child’s learning and development 
is:  
• best described by the level of development expected at the end of the 
EYFS (‘expected’)  
• not yet at the level of development expected at the end of the EYFS 
(‘emerging’)  
• beyond the level of development expected at the end of the EYFS 
(‘exceeding’) 
  

Year 1 Phonics 
screening 
check 

The Phonics Screening Check demonstrates how well children can use 
the phonics skills they’ve learned up to the end of Year 1, and to identify 
pupils who need extra phonics help.  
The checks consist of 40 words and non-words that children are asked 
to read one-on-one with a teacher. Non-words (or alien words) are a 
collection of letters that will follow phonics rules children have been 
taught, but don’t mean anything. The 40 words and non-words are 
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divided into two sections – one with simple word structures of three or 
four letters, and one with more complex word structures of five or six 
letters. Children are scored against a national standard, and the main 
result will be whether or not children meet this standard.  
Children who do not meet the required standard in Year 1 will be re-
checked in Year 2.  

Year 2 Key Stage 1 
assessments 
(Sats) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Phonics 
Screening 
Recheck 

In 2018, the government stated that the existing key stage 1 (KS1) 
assessments (both the national curriculum tests and teacher 
assessments) will become non-statutory once the reception baseline is 
fully established.  The earliest point at which this can happen is the 
2022-23 academic year onwards when the first cohort of pupils who 
have taken part in the pilot of the new baseline assessment will have 
reached the end of KS1. 

In the meantime, end of Key Stage 1 teacher assessment in 
mathematics and reading is informed by externally set, internally 
marked tests.  There is also an optional externally set test in grammar, 
punctuation and spelling that is intended to inform the teacher 
assessment of writing.   

For mathematics, reading and writing teachers assess pupils as either 
working towards the expected standard, working at the expected 
standard or working at greater depth within the expected standard. 
For science, teachers assess pupils as to whether they are working at 
the expected standard. 
There are also interim pre-key stage standards for pupils who are not 
yet ‘working towards the expected standard’.  

Children who did not meet the expected standard in the Year 1 phonics 
check are required to be rechecked in Year 2. 

 

Year 4 Multiplication 
tables check 

The national curriculum specifies that pupils should be taught to recall 
the multiplication tables up to and including 12 × 12 by the end of year 
4. The purpose of the check is to determine whether pupils can recall 
their times tables fluently, which is essential for future success in 
mathematics. 

Year 6 Key Stage 2 
assessments 
(Sats) 
 

At the end of Key Stage 2, pupils continue to sit externally set and 
marked tests in mathematics, reading, and grammar, punctuation and 
spelling.  These were used for school performance measures from 2016 
onwards. 
There continues to be teacher assessment in writing and science to give 
a broader picture of children’s attainment.  In common with Key Stage 
1, the tests and assessments reflect the content of the new curriculum. 
The results of the tests in reading, mathematics; and grammar, 
punctuation and spelling are reported to pupils and parents as scaled 
scores. 

 

Appendix 1 

From ‘Making data work’ (2018) by the Teacher Workload Advisory Group 

https://www.gov.uk/government/publications/2017-pre-key-stage-1-pupils-working-below-the-test-standard
https://www.gov.uk/government/publications/national-curriculum-in-england-mathematics-programmes-of-study
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Principles for evaluating data use in schools 

All schools use huge amounts of data to support them in the work they do. Information on pupil 

attainment and progress is the most complex part of this, but data systems also document 

attendance, behaviour, individual pupil needs, personnel and finance. When establishing data 

systems - whether paper or technology-based - schools should use these principles, which build on 

the findings of the independent report on data management: 

 ● The purpose and use of data is clear, is relevant to the intended audience and is in line with 

school values and aims. Start with the intended action in mind and evaluate whether or not it is 

necessary. What are the greatest possible benefits of using the data and is there any other way to 

achieve the same ends? Who will see and use this data, is it relevant to their role and do they 

understand how the data relates to the possible intended actions?  

● The precision and limitations of data, and what can be inferred from it, are well understood. For 

example, we can never know exactly what all students have learnt and are capable of at all times, 

even with the best designed assessments. Does the data you are collecting provide you with an 

accurate enough picture of what you are trying to find out? Is the cohort size too small to be able to 

make inferences from the data?  

● The amount of data collected and the frequency with which it is collected is proportionate. You 

should consider whether the data collection and analysis is realistic within normal working hours, 

given staffing and resources available, and judge whether the time spent is worth the outcome.  

● School and trust leaders review processes for both collecting data and for making use of the 

data once gathered. School and trust leaders have a duty to evaluate the time costs for each stage 

of collecting and analysing data. Decide on whom the burden of collection and analysis should fall 

and ensure they have the capacity to complete this, be explicit about what time spent on data 

collection and investment is displacing, and have a means of deciding when a data collection 

process is no longer necessary.  

In a number of schools, there are data practices that are not helpful for pupil progress and that 

increase teacher workload. Schools should question their existing practice to change this. 


